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Abstract

The present study investigates the relationship between Multiple Intelligence Theory MIT
and vocabulary teaching. MIT has prompted some educators and language scholars to
reevaluate classroom practices in education and other aspects of language teaching and
learning. This paper attempts to clarify the applications of this theory in the context of
teaching vocabulary. This article aims to discover: (1) whether there is a correlation be-
tween the instructors’ MIT profile and the type of intelligence they employ in the classroom.
(2) whether there is a significant relationship between the use of MIT and higher EFL
English as a Foreign Language student achievement in vocabulary learning. Therefore, a
questionnaire and a checklist served 18 EFL instructors and 50 EFL sophomores as the
means of data collection at two distinct universities in Sulaymaniyah City for the academic
year 2022—-2023. Some questionnaire items were adapted from (Christison, 1996). The
descriptive analysis of the data revealed an association between the multiple intelligenc-
es Mls and instructional approaches of EFL instructors. Moreover, a significant positive
correlation exists between the use of MIT and higher EFL student achievement in vocab-
ulary learning. However, age, field of study, and gender did not significantly impact EFL
instructors’ multiple intelligences teaching strategies and their student’s learning styles.
Keywords: Multiple Intelligence Theory, vocabulary teaching, EFL instructors, and EFL

students



1.1 Introduction and the Statement of the
Problem

As an inherent component of a language,
vocabulary is crucial to the language teaching
and learning process. Regarding this, Elyas
and Alfaki (2014) mentioned that teaching
vocabulary is the most essential aspect of
language acquisition for students. The absence
of basic vocabulary knowledge presents EFL
learners with an obvious and significant obstacle.
Also, Armstrong (2018) stated that it cannot be
denied that vocabulary is vast, and its acquisition
takes time. Nonetheless, numerous scholars,
such as Fleetham (2006), have demonstrated
that applying MIT for vocabulary instruction
can facilitate teaching and learning and boost
vocabulary size and level. The present study
will investigate vocabulary instruction using
MIT. The fact that it has not been studied in the
area of the study, particularly from the teachers’
perspective, makes the thesis distinctive.
Therefore, the problem that this study seeks
to address is that one of the most significant
issues facing Kurdish EFL students in English
departments is their inadequate vocabulary
inventory; a well-developed vocabulary has
long been considered essential for reading
and literary achievement. Accordingly, in the
researcher’s opinion, teaching methods are also
inadequate in English departments of different
Sulaymaniyah city universities, and instructors
lack knowledge of the diversity of strategies that
can be used to teach vocabulary based on current
theory. Moreover, MIT techniques can enhance
vocabulary education and increase vocabulary
repertoire and proficiency.

1.2 Aims of the Study

This study aims to investigate EFL university
instructors’ viewpoints regarding using MIT for
teaching vocabulary. In addition, the study seeks
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to ascertain the extent to which MIT is utilized
in the area of the study to determine the efficacy
of this theory in vocabulary instruction as well
as the impact of students’ training in this regard.
1.3 The Research Questions

1-  Isthere asignificant relationship between
the MI profile of instructors and the kind of
intelligence they use in their classrooms?

2-  Isthereasignificant relationship between
the use of MIT and higher EFL student
achievement in vocabulary learning?

3-  What is the order of MIT types preferred
by Kurdish EFL instructors in teaching
English vocabulary?

4-  Is there a difference between the MIT
profile of male and female students in
learning  vocabulary?

14 Methodology of the Study

Regarding the design of the study’s theoretical
background, the researcher followed Gardner’s
Theory of Multiple Intelligences. While for
vocabulary teaching, different theories were
presented. Concerning the data collection,
the study is a quantitative method that used a
questionnaire and checklist to collect data from
18 Kurdish EFL instructors and 50 Kurdish EFL.
students at two universities in Sulaymaniyah
City. Some of the questionnaire items were
adapted from (Christison, 1996).
1.5 Limitations of the Study

This research has some limitations. Firstly,
the study focuses solely on the theory of
multiple intelligences for teaching vocabulary
to Kurdish EFL students; however, in chapter
two (theoretical background), we present some
theoretical sections on other related theories
for teaching vocabulary. Secondly, this study is
narrowed to a group of Kurdish EFL instructors
and students currently working and studying in
the English departments of the Universities of
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Sulaimaniyah City in the Kurdistan region of Iraq
during the academic year 2022-2023. Therefore,
one should not generalize the conclusions to all
EFL learners in the Region.

1.6 The Significance of the Study

This study can assist Kurdish EFL university
instructors and curriculum designers in enhancing
their vocabulary teaching techniques. As it is
difficult for Kurdish EFL university teachers to
assist students in improving their vocabulary and
comprehension, they may highlight this strategy
in their lessons and train students to identify
their intelligence type and learning style. Hence,
this study is significant since it enhances EFL
students’ awareness of the available options for
vocabulary acquisition.
| Theoretical Background
1.1 History of Vocabulary Teaching
EFL vocabulary research dates back to Harold
E. Palmer in the 1920s. During the last couple of
decades, a number of Palmer’s suggestions have
become research topics. Palmer (2019) was the
first to highlight concerns regarding teaching
and learning English vocabulary. Nevertheless,
due to the prevalence of the grammar-translation
method at the time, his colleagues had little
interest in his ideas.

Regarding language education methods that
acknowledge  vocabulary  teaching, the
Grammar-Translation Method was the first to
do so. According to Usman (2016), the method
utilized the student’s native language as a
foundation for learning new words. This method
aims to improve learners’ written language
ability and exemplary reading. Throughout the
18th century, the Grammar- Translation method
was regarded as the most effective way to teach
new vocabulary since morphology is the source
of vocabulary, and morphology is classified as
grammar. Therefore, the Grammar-Translation

Method for teaching vocabulary might be
effective.

After that, Sinaga et al. (2018) claimed that the
Direct method which was teaching a foreign
language, particularly a modern language, by
conversation, debate, and reading in the target
language, without translating and studying
formal grammar. As Patel and Jain (2008)
stated, the initial words are indicated by pointing
to objects, images, or performing actions. It is
also referred to be a natural way, and it helps
language learners appreciate the language.

Richards and Rodgers (2018) asserted that
reading became the focus of most foreign
language programs in the United States after
the publication of the Coleman Report in 1929,
and this popularity continued until World War
II. It was chosen as an alternative to the Direct
method for various reasons, including limited
class hours, the instructor’s qualifications, and
the student’s requirements. According to Mora
(2017), this method teaches vocabulary by
emphasizing reading.

Larsen-Freeman and Anderson (2011) argued
that the Audio-lingual method is an oral
approach similar to the direct method. However,
it is significantly different because “rather than
stressing vocabulary teaching through exposure
to its use in context, the Audio-lingual method
drills students on the use of grammatical sentence
patterns.” It was assumed that to acquire the
target language’s sentence patterns, conditioning
may assist students in responding appropriately
to stimuli through shaping and reinforcement.

In this regard, the Communicative approach,
which became popular in the 1970s, is the most
effective language teaching method. Based
on Krashen’s theory, the method emphasizes
an incidental and naturalistic approach to
vocabulary acquisition. Yuliawati and Aprillia



(2019) claimed that Krashen believes the only
method to acquire any language is by unconscious
acquisition through natural communication.
1.2 Importance of Vocabulary in Teaching
English as a Foreign Language

Great vocabulary researcher Nation (2011)
claims that a significant amount of vocabulary
may be acquired with the assistance of suitable
vocabulary teaching methods and strategies.
Vocabulary teaching is closely associated with
phonetic, morphological, lexical, and semantic
links and the construction of words. In a
nutshell, the most important aspects of a word
are its pronunciation, form, meaning, and usage.
Moreover, Schmitt (2000, p. 55) argues that
lexical knowledge is essential for communicative
competence and second language acquisition.
As defined by Thornbury (2002), vocabulary is
the set of all the words in a language that can
be used in a given context to convey a specific
meaning. According to Lessard-Clouston
(2013), “vocabulary” refers to the number of
words in a language and the exact words chosen
to convey a particular purpose. Also, Brown
(2002) added that most students and teachers
acknowledge the importance of vocabulary in
language development. In the context of EFL
language teaching, vocabulary has not always
been emphasized. Despite being acknowledged
as an essential aspect of language mastering,
some instructors have not fully realized the
benefits  of

acquiring a large vocabulary bank. Consequently,

considerable  communicative
according to Coady and Hucki (1997), instructors
and researchers no longer wrongly stigmatize
language as an impediment to L2 learning. Many
researchers, including (Laufer and Nation, 1999;
Maximo, 2000; Read, 2000 and Nation, 2011),
have recognized the importance of vocabulary
acquisition in developing fully formed spoken
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and written texts. Without adequate vocabulary,
students cannot comprehend or articulate
their thoughts. As claimed by Wilkins (1972,
p. 111), very little can be conveyed without
grammar, without vocabulary, nothing can be
conveyed. Additionally, according to Brown
(2001), in English teaching, teachers ought
to regard students as the body part of study
and development. Teachers should advocate
the spirit of independence, cooperation, and
exploration in class, which can change the
traditional vocabulary teaching method based on
exposition and adopt diverse teaching methods
to inspire students’ learning interests as well
as help them translate learned vocabulary into
language skills and ultimately reach the goal of
studying and using English creatively. Schmitt
(2008) concludes that vocabulary teaching is
currently one of the most frequently discussed
aspects of EFL teaching.
1.3 The Theory of Multiple Intelligences
Multiple intelligence theory was initiated
when Gardner (1983) and his colleagues, Jean
Piaget, Jerome Bruner, and philosopher Nelson
Goodman, investigated human potential. His
theory is based on extensive brain studies,
including interviews, tests, and reflections on
hundreds of people. Fleetham (2006) stated
that Gardner’s theory does not question the
existence of general intelligence but probes the
possibilities of intelligences not covered by one
concept. Moreover, Richards and Rodgers (2018)
believe that Multiple Intelligences refers to a
learner-centered philosophy that views human
intellect as possessing multiple aspects that must
be acknowledged and fostered in education.
Gardner (2000) notes that traditional 1Q tests,
based on the Stanford-Binet test, measure only
logic and language, despite the brain possessing
other types of intelligence. Thus, MI was created
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as a new paradigm for intelligence. Gardner
(2003) research suggested that intelligence is
centered in many different areas of the brain,
which are interconnected, and rely upon one
another. He argues that all humans have these
intelligences, but people differ in the strengths
and combinations of intelligences. Gardner
(1993) believes that all of the intelligences can
be enhanced through training and practice. MI
belongs to a group of instructional perspectives
that focus on differences between learners and
the need to recognize learner differences in
teaching. Learners are viewed as possessing
individual learning styles, preferences, or
intelligences. Richards and Rodgers (2018)
find it convenient to claim that pedagogy is
most effective when these student variations are
acknowledged. Findings shook the educational
community, which had become very comfortable
with the notion that intelligence was a singular
genetic quality measured by a paper-and-pencil
test Teele (2000). Instead, Gardner (1983, p. 81)
defined intelligence as the capacity for problem-
solving or creating items valued in one or more
cultural
as an individual capacity was investigated

contexts. Therefore, “intelligence”
from eight distinct criteria from the biological
sciences, logic, developmental psychology, and
experimental psychometrics. Gardner (2009)
proposed and defined seven intelligences
and added two more. As a result, Armstrong
(2018) and Gardner (2009) described the nine
intelligences as follows:

1-  Linguistic intelligence: this highlight
using language in creative ways, which is
something lawyers, writers, editors, and
interpreters are strong in (word smart)

2-  Logical-mathematical intelligence: this
mean the ability to think rationally, which is

commonly found among doctors, engineers,

and scientists (number/reasoning smart).

3-  Spatial intelligence: is the capacity to
form mental representations of the physical
world, which architects, designers, sculptors,
and painters excel at (picture smart).

4-  Bodily-kinesthetic intelligence refers to
having a well-coordinated body, which is
common in athletes and craftspeople (body
smart).

5-  Musical intelligence: a good musical ear,
as found in singers and composers (music
smart).

6- Interpersonal intelligence: the capacity to
work well with others, which is particularly
strong in salespeople, politicians, and
teachers (people smart).

7-  Intrapersonal intelligence: The ability to
comprehend oneself and successfully apply
one’s gift, which leads to happy and well-
adjusted individuals in all aspects of life;
entrepreneurs, therapists, psychologists,
and philosophers possess a high level of
intrapersonal intelligence (self-smart).

8-  Naturalist intelligence is the capacity
to comprehend and organize natural
patterns. Biologists, gardeners, ecologists,
landscapers, and farmers likely possess this
intelligence (nature smart).

9-  Existential intelligence: Capacity

to ponder phenomena or questions that

transcend sensory facts, such as the infinite
and the Those with this

intelligence are suited to shamans, priests,

infinitesimal.

physicists, and psychologists, among other

professions.

After introducing MI theory, Armstrong
(2018) states that changes have been made in
schools’ curricula and teaching methodology.
MI pedagogy focuses on the language class as
the setting for a series of educational support



systems to make the language learner a better
designer of their learning experiences. Such a
learner is better empowered and more fulfilled
than one in traditional classrooms. A more goal-
directed learner and happier person is held to
be a likely candidate for being a better second
language learner and user. According to Snider
(2001, p. 6), teachers are encouraged not to think
of themselves merely as language teachers. They
have a role that is not only to improve the second
language abilities of their students but to become
major “contributors to the overall development
of students’ intelligences.

In this respect, Christison (1996, p. 10)
recommends three steps in teaching through the
multiple intelligences: the ability of teachers
and learners to recognize and understand their
preferred intelligences (comprehension), the
ability of teachers to incorporate the multiple
intelligences to guide students with their learning
(application); and the importance of teachers
supporting students to recognize and apply their
preferred intelligences (stimulation).

14 Review of Previous Studies on
Vocabulary Teaching According to Multiple
Intelligences  Theory

There is a paucity of research on the application
of the MI theory to language teaching, especially
in foreign and second language contexts.
The prior study investigated the relationship
between MI theory and vocabulary learning
and instruction. The current paper differs from
its predecessors due to its location, time, and
data collection perspective. To the best of the
researcher’s knowledge, this study is the first
attempt to investigate the idea of multiple
intelligence utilized by university instructors in
the Iraqi Kurdistan Region to teach vocabulary
to Kurdish EFL university students. Some
studies in this area will be discussed below as
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part of the literature review.

In their research paper, Jiang and Zhou (2019)
focus on the current state of college English
vocabulary instruction and attempt to determine
the viability of vocabulary teaching based on
MIT to shed light on vocabulary instruction since
vocabulary teaching is a challenge for teachers
in college. Hence, it is high time for the teachers
to explore an efficient English teaching methods
and strategies to arouse students’ interest as
well as improve their English vocabulary levels.
Moreover, Farahani and Kalkhoran (2014) study
examines the relationship between MI and
incidental vocabulary acquisition among Iranian
intermediate EFL students. Ahour and Abdi
(2015) designed a study titled “The Relationship
between EFL Learners’ Multiple Intelligences
and Vocabulary Learning Strategies Use with
a Focus on Gender” The study’s objective is to
investigate the connection between Iranian EFL
male and female learners’ MI types and their
vocabulary learning strategies VLS use.

In conclusion, the aforementioned studies
demonstrate that teaching vocabulary in
English using MIT is effective, as it improves
comprehension and retention and increases
vocabulary size. However, this study is unique
in that it seeks to investigate the vocabulary
Teaching by MIT theory from the researcher’s
perspectives, teachers’ and students’ outcomes.
2 Methodology
2.1 The Study’s Tool and Sampling
The study adopted a quantitative approach. This
research utilizes a questionnaire and a checklist,
with an instructor and student questionnaire
component taken from the (Christison, 1996).
The questionnaire covered six of the nine
intelligences due to the most applied intelligence
globally by teachers; the three intelligences that
were not covered are the least common among



28 Kurdish Academic Journals (No. 60) - 2024

the MIs that have been applied thus far, and
the MI type called “Existential intelligence”
was recently introduced as number nine on the
list. As a result, the study was considered less
researchable by the researcher. The terms “Musial
intelligence” and “naturalist intelligence” were
also found to be unpopular and rarely utilized in
the context of the KRG. This is supported by the
fact that not enough studies have been conducted
on the practical use of the two MIs Fleetham
(2006). The participants are 18 instructors and
50 second-year students (e.g., 33 female and
17 male) within the age range of 18-25. The
instructors were selected through non-probability
and purposive sampling, while the students were
chosen using probability sampling and simple
random sampling. Participants were given 42-
item questionnaires and asked to reply to each
intelligence type based on their applicability to
themselves. In order to have more accurate data,
another instrument is used to support the first one.
Therefore, seven classes (approximately (14)
hours, two hours each) were observed to collect
original data from Kurdish EFL teachers as they
taught vocabulary. Instructors are told verbally of
the research aims and allowed permission to assist
with data collecting in order to find a correlation
between the MI profile of teachers and the kind of
intelligence they use in their classrooms.

2.2 Reliability and Validity

Johnson and Christensen (2014) state that
reliability of a study’s results relates to their
consistency, stability, or repeatability. The
Chronbach alpha is used for the forty-two
items in student and instructor questionnaires,
and the result is 0.913 and 0.811, respectively,
suggesting that the items have relatively high
internal consistency and are considered highly
reliable (See Table 1). Although measuring the
validity of research data is not a simple task,

validity is defined as the extent to which an
instrument measures what it claims to measure
Ary et al. (2014). And a jury of ELT, TESOL,
and applied linguistics experts validated the
questionnaire and the checklist.

Table (1) Reliability of the Questionnaire Items

Cronbach’s Alpha No.of Items | N
0.913 42 18
0.811 42 50

2.3 Data Analysis
This study employs a quantitative methodology.
The questionnaire and the observation checklist
collected data are examined using version 27.0 of
IBM SPSS Statistics. After entering the data into
the software, descriptive analysis was conducted
to explain the study’s findings for each analyzed
variable. Moreover, based on the results of the
Kruskal-Wallis test, the differences between
items are assessed as statistically significant or
not, and the Mann-Whitney U test evaluated the
difference between the two independent item
responses. Also, hypotheses about association
were evaluated using the Chi-square test. Finally,
the Spearman correlation was used to measure
the correlation between variables.
3 Results & Discussion

This section reports the analysis of the
collected data from the students’ and instructors’
questionnaires and classroom observation
checklist (See Appendix A). Alist of intelligences
was investigated to determine if MI-based
lessons enhance vocabulary teaching and
learning. After calculating the participant scores
on the questionnaires, instructors’ responses were
compared using Spearman correlation with the
classroom observation checklist to determine if
there is a significant relationship between the MI

profile of instructors and the type of intelligence



they apply in the classroom. Moreover, the
student’s answers on the questionnaire were
utilized by Spearman correlation to determine
if there is a significant relationship between the
use of MIT and higher EFL student achievement
in vocabulary learning. A p-value of 0.05 or less
used in the analysis led to the conclusion that the
results were statistically significant. A p-value
of 0.05 or lower was considered statistically
significant across the board for all the tools.
3.1
This section details the outcomes of the

The Instructors Questionnaire

instructor’s MIT-related items to answer the
research questions about the instructors MIs.
The performance of the subjects has been
investigated through descriptive statistics. Each
category contained seven individual statements.
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Eighteen teachers were multiplied by seven
to determine the final score. Therefore, the
average score of the weighted mean is (4.02),
and the total standard deviation score is (0.98)
besides the total score of relative importance
1s (80.45). The overall trend of this variable is
toward (always), indicating that the approval of
research community members has a significant
relationship with MIT and is of considerable
value. Therefore, the instructors are familiar
with MIT and suggest that teachers utilize
MIT for teaching vocabulary to college-level
students, with (40%) are always, (30%) often,
(22%) sometimes, and (6% and 1%) answered

with rarely and never, respectively (See Table 2).
Table (2) Results of the Instructor MIs Questionnaire

Never | Rarely | Sometimes | Often | Always
] = £ ) 3
count | count count count count § = == > g
Categories s | BE| =%
52 | €35 S &
% % % % % | B |2Q| ®E
0.00 5.00 31.00 38.00 52.00
Verbal-linguistics 4.09 0.90 | 81.75
0.00 3.97 24.60 30.16 41.27
0.00 5.00 23.00 44.00 54.00
Logical-mathematical 4.16 | 0.87 | 83.33
0.00 3.97 18.25 3492 42.86
2.00 | 9.00 30.00 34.00 | 51.00
Visual-spatial 398 | 1.05 | 79.52
1.59 | 7.14 23.81 26.98 | 40.48
o ) 4.00 | 17.00 50.00 28.00 | 27.00
Bodily-kinesthetic 345 | 1.05 | 69.05
3.17 | 13.49 39.68 2222 | 21.43
0.00 | 11.00 20.00 37.00 | 58.00
Interpersonal 4.12 |1 0.99 | 82.54
0.00 | 8.73 15.87 2937 | 46.03
) 0.00 | 0.00 19.00 47.00 | 60.00
intrapersonal 433 | 0.73 | 86.51
0.00 | 0.00 15.08 3730 | 47.62
6.00 | 47.00 173.00 | 228.00 | 302.00
Total 079 | 622 | 2288 | 30.16 | 39.95 | +02 [ 098 | 8045
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3.2
This section details the outcomes of the student’s
MIT-related
questions about the profile of the students

The Students Questionnaire
items to answer the research

MIs. The performance of the subjects has been
investigated through descriptive statistics. Each
category contained seven individual statements.
The score was calculated by multiplying
fifty students by seven. The total score of the
weighted mean is (3.80), and the total standard
deviation score is (1.25) besides the total score of
relative importance is (76.10). The overall trend

Table (3) Results of the Student MIs Questionnaire
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of this variable is toward (agree), suggesting
that the acceptance of members of the research
community has a high association with this
theory and is of major value. Therefore, the
students are familiar with MIT and suggest they
use MIT for learning vocabulary, as evidenced
by the percentages (36%) (strongly agree),
(33%) (agree), and (14%) don’t have complete
knowledge or are unsure about this strategy, (7%
and 8%) (disagree) and (strongly disagree) (See
Table 3).

Strongly . Neither Agree Strongly o
Disagree Disagree nor Disagree Agree Agree :8 - "g '5 2 %
. = < o) § = £
Categories count count count count count % § § = % 2
= aQn | ME
% % % % %
) 28.00 15.00 54.00 129.00 | 124.00
I.Verl.’;l. 387 | 117 | 77.49
InguIsucs 8.00 4.29 15.43 36.86 3543
c a1l 58.00 31.00 61.00 116.00 84.00
L}‘l’glc"ﬂ. | 339 | 137 | 67.83
mathematica 16.57 8.86 17.43 33.14 | 24.00
27.00 13.00 51.00 126.00 133.00
Visual-spatial 3.92 1.17 78.57
7.71 3.71 14.57 36.00 38.00
o 30.00 31.00 55.00 120.00 | 114.00
k.Bogtﬁy. 373 | 124 | 74.69
inesthetic 8.57 8.86 15.71 3429 | 3257
28.00 45.00 43.00 113.00 121.00
interpersonal 3.72 1.28 74.51
8.00 12.86 12.29 32.29 34.57
16.00 19.00 36.00 96.00 183.00
intrapersonal 4.17 1.10 83.49
4.57 5.43 10.29 27.43 52.29
187.00 154.00 300.00 700.00 | 759.00
Total 3.80 1.25 76.10
8.90 7.33 14.29 33.33 36.14




3.3  Classroom Observation Checklist

Twenty items comprise the checklist used to
authenticate the results of instructors using
MIT to teach vocabulary. The checklist and
instructor questionnaire results are used to
find a correlation. As a result, the Spearman
correlation is used to Determine if there is a
significant relationship between the MI profiles
of instructors and the type of intelligence they
employ in the classroom. Accordingly, the total
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weighted mean 1s (2), the total score of the
standard deviation is (1) and the general trend of
the Classroom observation checklist as a whole
towards (Apparent), and the percentage (10%)
at the level of (strong), (50%) at the level of
(apparent), and 40% at the (not displayed) level,
indicating that the instructors are utilizing MIT
in their classes for teaching vocabulary (See
Table 4).

Table (4) The Instructors Classroom Observation Checklist

Items e S;le = A?:z;etm Sctszztg Weighted Mean Star}dqrd
% % % eviation
! - = = 1.8571 0.89974
’ 8 1(7)0 8 2 0
: 141.3 715.4 1;,3 2 0.57735
4 141.3 71‘5 4 lig 2 0.57735
> 4;9 4;9 1 i.3 17143 0.75593
6 5;,1 4;9 8 1.4286 0.53452
/ T s = 17143 0.75593
i 8 130 8 2 0
’ 14:.3 856.7 8 1.8571 0.37796
10 2;6 7 15 4 8 1.7143 0.48795
1 856_7 : i_3 8 1.1429 0.37796
. 130 8 8 1 0
5 8 1(7)0 8 2 0
14 8 423.9 5;1 25714 0.53452
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15 8 - 15 y 2; - 22857 0.48795
16 s ;" 1 423' 5 8 1.4286 0.53452
17 - 15 ] 2; - 8 1.2857 0.48795
1 & : 5 ! 0
19 14:.3 5;‘_ 1 282. - 2.1429 0.69007
2 I : 5 ! 0
Total 39.2855571429 50.771143 13 2 1

3.4  Finding related to the Research Questions
The findings of the study are presented in the
order of the research questions.

1. Is there a significant relationship between
the MI profile of instructors and the kind of
intelligence they use in their classrooms?

The following table illustrates the answer to the

first research question. The study relies on two

types of information. First, there is a positive
correlation between the MI profile of instructors
and the type of intelligence they employ in
the classroom, as indicated by the association
between the quantitative data collected from
the questionnaire and the classroom observation

checklist. Second, (57%) of instructors have a

moderately favorable association between their

MI profile and the type of intelligence they

employ in the classroom. However, the p-value

1s (0.179), more than (0.05), indicating that this
correlation is not statistically significant.

Table (5): Relationship between the MI profile of

instructors and the kind of intelligence they use in

their classrooms

MI profile
of teachers P-value
Type .of Intelligence 0.573 0.179
use in classrooms

2. Is there a significant relationship between
the use of MIT and higher EFL student
achievement in vocabulary learning?

The link between the use of MIT and higher
vocabulary learning achievement among EFL
students is represented in Table (6). Using the

Spearman correlation, a strong positive correlation

exists between using MIT and higher vocabulary

learning achievement among EFL students (76%).

With a p-value of (0.000), which is less than

(0.05), this association is statistically significant.

Table (6) Relationship between the use of

MIT and higher EFL student achievement in

vocabulary learning
MIT and higher
EFL student EINE
Vocabulary 0.76 0.000
Learning

3. What is the order of MIT types preferred by
Kurdish EFL instructors in teaching English
vocabulary?

The study also has demonstrated that 85% of the
instructors think positively toward (intrapersonal

intelligence) with a relative importance of (86.51)

Consequently, there 1is complete consensus

regarding this type of intelligence as a profile for

instructors and its use in teaching vocabulary. 77%



of Kurdish EFL instructors are aware of the benefits
of employing (logical/mathematical intelligence) in
the classroom, with a relative importance of (83.33).
Inthisregard, it can be observed that roughly 75% of
instructors believe that (interpersonal intelligence)
with relative importance (82.54) makes vocabulary
teaching exercises more demanding and interactive
than a straightforward explanation of terms.
Furthermore, 71% of instructors believe (verbal/
linguistic intelligence) for teaching vocabulary
enhances student comprehension, with a relative
importance of (81.75). In addition, nearly 67% of
instructors indicate that (visual/spatial intelligence)
significantly improves vocabulary teaching with
a relative importance of (79.52). Finally, 43%
of respondents desire that (bodily/kinesthetic
intelligence) be utilized in the classroom with
relative importance (69.05). This low percentage
may be attributed to the massive number of students
and space availability (See Table 2).

4. Isthere a difference between the MIT profile
of male and female students?

The distribution of MIT responses by gender
(64.7%) of males and (39.4%) of females
strongly agreed with MIT, and (23.5%) and
(51.5%) of males and females agreed with MIT,
respectively. The Chi-Square test indicates
no statistically significant correlation (o=
0.05) between gender and MIT. Note that the
P-value of Chi-square tests is (0.16), more than
the significance level (o= 0.05), showing no
statistically significant difference between the
MIT profiles of male and female students.
Table (7): The Distribution of MIT by Gender
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4 Conclusions

The majority of Kurdish EFL instructors
at Sulaimani City universities are aware of
MIT’s benefits.
utilize intrapersonal and logical/mathematical

Moreover, most of them
intelligence for teaching vocabulary other than
the other types of MIT. Then most Kurdish
EFL instructors believe that practicing MIT
is undemanding, although a few admit to
encountering  difficulty when employing
the method. Nevertheless, the majority of
participants in this study have a favorable
opinion of MIT. Intrapersonal intelligence is
the most prevalent type of MIT among Kurdish
EFL university students, indicating that they are
more self-reliant and attempt to overcome their
language challenges prior to seeking assistance
from their instructors. Regarding gender, there is
no discernible difference in MIT employment of
Kurdish EFL students. In other words, male and
female Kurdish EFL students employ the same
methods with equal frequency. Furthermore, It
has been noticed that training students in the MIT
method have a favorable effect on vocabulary
learning and acquisition, as they will be able to
utilize their preferred intelligence when acquiring
vocabulary and gain more interest in learning
English vocabulary based on their individual
intelligences hence expanding their vocabulary
inventory much more rapidly and effectively.
Further studies may help recognize the most
effective vocabulary teaching procedures. For
the time being, the approach that is most likely
to be successful for a language instructor is to

Neither Agree A S A |
MIT ree tron ree Tota
nor Disagree ¢ ey A p-value
Gender | Count % Count % Count % Count %
Male 2 11.80% 4 23.50% 11 64.70% 17 100.00%
Female 3 9.10% 17 51.50% 13 39.40% 33 100.00% 0.16
Total 5 10.00% 21 42.00% 24 48.00% 50 100.00%
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carefully experiment with the different kinds
of activities that are available to the student
based on the student’s preferred intelligence
and to evaluate how helpful these activities are
in assisting learners in acquiring vocabulary.
Additionally, the language instructor should try
to involve the learners in their own learning and
give them responsibility for their own vocabulary
expansion.
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Appendix A

Research Tools

Instructors’ Questionnaire

Specialty

Participants’ Highest Academic Degree

Years of Teaching Experience

Work Place

Gender
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Tick (\/), please.

Item Items

No.

Always

Often

Sometimes

Rarely

Never

Verbal/linguistic intelligence
When teaching vocabulary in my classes, I apply the following

items

Projectors, posters, and quotations in lesson planning
and presentations.

Debate and/or discussion.

New words are introduced to students.

Students prepare and give oral presentations.

Frequently, Students answer multiple questions
related to a text.

Students routinely use new vocabulary in their
sentences and stories.

Synonyms/antonyms for better clarification.

Logical/mathematical intelligence
When teaching vocabulary in my classes, I apply the following

items

| The students are aware of the rules and procedures.

Items

Always

Often

Sometimes

Rarely

Never

Problem-solving activities.

Give rise to compelling debates.

Compare/contrast ideas.

Semantic Webs to facilitate clarification.

My lesson plan includes exercises that promote critical thinking.

Usually, when confronted with new words, I draw on

prior knowledge for my students

Visual/spatial intelligence
When teaching vocabulary in my classes, I apply the following

items

Slides and pictures.

Variety of colored markers to “color code” materials
when writing in front of the students.

Create graphs, diagrams, and maps to enhance clarity.

Utilize hand-eye coordination when completing tasks.

Organize vocabulary using Mind maps or spider grams.

Ask my students to visualize new words as shapes or actions.

Utilize graphic organizers.

Items

Always

Often

Sometimes

Rarely

Never

Bodily/kinesthetic intelligence
When teaching vocabulary in my classes, I apply the following

items

Conduct classroom activities that require students to
get up and move around.

When describing a topic, I frequently use hand
gestures and other forms of body language.

Body movement activities (pantomime, roleplay, and acting).

Acting out the meanings of words.

Competitive games involving small group work and
team competitions.

Clapping and tapping syllables as a mnemonic device.

Physical education-related activities (play, jumping,

sport, and physical exercises).

Interpersonal intelligence
When teaching vocabulary in my classes, I apply the following

items

My students engage with the content and learning
process with their peers.

Discussions of word meanings.
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Students usually have peer teaching and paired activities.
Group and circle work.

Students participate in selecting content and
instructional methods.

Using peer groups for brainstorming, revising, and editing.
When I have problems about teaching vocabulary, 1
discuss it with other teachers.

Items Always | Often | Sometimes | Rarely | Never
Intrapersonal intelligence
When teaching vocabulary in my classes, I apply the following items
Choosing activities for my students to work on alone
or independently (Assign independent projects).
Adapting lessons and creating my own rather than
using lessons directly from a book.

Encourage my students to continuously self-esteem
their performance.

Incorporating activities that encourage my students to
engage in an independent study.

Design new activities

Predict my students’ emotions and behaviors in
various situations accurately.

Relating my lesson to the students’ real-world
experiences by exposing them to authentic materials.

1. Students Questionnaire
A Questionnaire for 2nd Year Students

Name of University

Age

Gender

Kindly tick one box that best represents your current opinion on the statements below. Your accurate
selection is highly appreciated

Items

Strongly Agree
Agree
Neither Agree nor
Disagree
Strongly Disagree
Disagree

Verbal/linguistic intelligence

1 | Ilike to read books, magazines, or newspapers to increase my vocabulary range.

Working with language and words puts me at ease.

As I learn new words, I use these words while speaking and writing.

At school, my most favorite subject was English.

Participating in debates and/or discussions is something that I enjoy doing.

Foreign languages interest me.

~N | N B W N

Written texts attract my attention more than visuals.
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Logical/mathematical intelligence
8 | I am most productive at learning new words in an organized workspace.
9 When I encounter a challenge, I like to give it my full attention and think of every
possible outcome.
10 | Math and/or science were among my favorite subjects in school.
11 | Logic and number games are some of my favorites to play in my free time.
s 8
D
AN
Llglgg 2|8
on
Items %f, E’J f %D E» %ﬂ
15| 2R | ®|A
7 5 | £
4 »n
12 | I quickly grasp cause-and-effect relationships while acquiring vocabulary.
When it comes to logic-based puzzles, I am skilled at a variety of games, including
13
Sudoku, chess, and checkers.
14 | Ikeep a to-do list to expand my vocabulary.
Visual/spatial intelligence
15 | When I read, I form illustrative pictures or designs in my mind.
16 | Even as a young child, I have always been able to recognize the locations I have visited.
17 | I am observant. I often see things that others miss while studying vocabulary.
18 | Diagrams, maps, and visual organizers facilitate my vocabulary acquisition.
19 | Jigsaw puzzles, mazes, and other visual puzzles are enjoyable to me.
20 | I understand color combinations and how colors work well together.
71 When recalling information, I am able to visualize scenes including the vocabulary
I was considering.
Bodily/Kinesthetic intelligence
22 | While seated, I enjoy moving, tapping, and fidgeting so I can think about what words mean.
23 | I am skilled at physical activities like sports and dancing.
24 | Experiencing things firsthand is the best way for me to learn new words.
25 | When conversing with someone, I frequently use hand gestures and other body languages.
Because I like to learn about the world through my sense of touch, I always look at
26 .
and touch new things when [ want to expand my vocabulary.
27 Being physically active is more appealing to me than simply watching while
learning new words
28 | In my free time, I like to play active sports.
5] = by
LIMETIR AN
= - =
Items z| 2| 2 i &
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Interpersonal intelligence
29 | When interacting with others, I am most productive with a variety of vocabulary.




Kurdish Academic Journals (No. 60) - 2024

39

30 My friends often talk to me abgut their problems because I have a wide range of
vocabulary to use for their advice.

31 | I am sensitive to the moods and emotions of others and able to put it into words precisely.

32 | I get along easily with different types of people.

33 | Learning about other cultures is enjoyable.

34 Frequent!y, I assist others in learning new words without being asked because I
have a wide range of vocabulary.

35 | Sharing my feelings and ideas with others is something I enjoy doing.

Intrapersonal intelligence

36 | Ihave a few close friends.

37 | I frequently consider and express my hopes and dreams for the future in various words.

38 | There are certain hobbies and interests of mine that I much rather do on my own.

39 | The opinions of others do not easily influence me while learning vocabulary.

40 | Time spent alone in thought is valuable to me when thinking about the meaning of words.

41 When giveg the opportunity, I prefer to work independently with expanding my
vocabulary inventory.

47 Iam co'mpl§tely aware of how I will feel and react while dealing with words in
every situation.

Classroom Observation Checklist

University

College

Department

Subject

Time

No

Items

Strong

Apparent

Not displayed

The classroom activities include group work for teaching vocabulary.

2 When teaching vocabulary, the teacher and students share ideas in the classroom.

3 When' teaching vocabulary, the instructor employs a variety of activities and questioning
techniques.

4 When explaining new words, clear and detailed explanations are provided.

5 The instructional materials employed to teach vocabulary capture the students’ interest.

6 High standards of effort, accuracy, and presentation are encouraged.
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7 The class contains visual aids to facilitate understanding.

3 The teacher uses questions throughout the lesson to assess the students’ understanding of
the new vocabulary.

9 Mistakes and misconceptions are acknowledged and constructively used to support
vocabulary learning.

10 The teacher engages the entire class in sharing, planning, and evaluating

1 The teacher provides clear instructions and explains what is expected on assignments and
tests.

12 The teacher establishes clear classroom rules to prevent students from wasting time while
learning new vocabulary.

13 The teacher welcomes student opinions and suggestions.

14 The teacher speaks clearly and fluently while using appropriate language and word choice.

15 The class includes time for communication and discussion.

16 While teaching vocabulary in the classroom, logical reasoning is encouraged.

17 Students can get up and move around during class activities while learning new words.

18 To facilitate vocabulary comprehension, charts and other diagrams are utilized.

19 Regular recognition is given to students for their work and accomplishment in acquiring
new words.

20 While teaching vocabulary, physical activities are implemented in the classroom.
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